








Figure 8. eTwinning drivers in Spain (data from Crawley et al., 2009)
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The three country overviews explore the links and synergies between the eTwinning
action and teachers’ professional development in the selected countries. Looking
across the three, a number of key categories emerge such as motivational factors,
formal recognition and accreditation of eTwinning activities, demand for professional
development in general. This type of overview based on a small number of countries,
however, offers only limited knowledge on the European level, as generalising results
from these three countries to apply to all thirty-one eTwinning countries is
impossible. The following section therefore offers observations and reflections on the
topics discussed, rather than giving categorical answers.

6.1 Framework conditions
From the educational landscape sections of each overview, it is observed that several
positive framework conditions exist in each of the countries studied. For example, in
each of the countries, teachers’ career paths consist of different stages where promotion
from one stage to another is related to a professional development activity. Even if
professional development as such is not a professional duty in Spain and Poland, it is
necessary for this type of promotion. Additionally, the curriculum in each country has
a European dimension, which can indicate the benefit of project work at the European
level.

Moreover, there is a demand for professional development in all participating countries.
We have used the TALIS “Index of development need”, which is derived from aggregat-
ing the development need for each teacher over all aspects of their work (TALIS, 2009:
62). Among the countries in our studies, Poland and Spain had an index of 49, whereas
Estonia had 55, higher than the average of 53. Teachers’ ICT maturity and skills also count
as underlying conditions; these can be related to the wider scale of professional devel-
opment opportunities in the given country. In Poland 22% of lower secondary teachers
say they have a high level of need for professional development in ICT teaching skills,
whereas 26% in Spain and 28% Estonia say this (TALIS average 25%).

Concerning infrastructure and availability of computers in schools, there is more variation
between the countries studied. Only 27% of teachers of lower secondary education in
Estonia say that the shortage of computers hinders instruction, whereas this figure is
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41% in Spain and 36% in Poland. Here, existing infrastructure programmes in each
country can play a role in creating good conditions for teachers to participate in
eTwinning (e.g., the “Laptops for teachers” programme in Estonia). Lastly, in all three
countries the absence from school of the teachers taking part in eTwinning activities
(e.g., PDWs) seemed to involve few or no administrative issues at the school level.

All these framework conditions most likely influence eTwinning and teachers’ participation
in it in one way or another, but precise understanding of the dynamics is difficult to achieve
from this type of study. Further research into this area could yield more precise answers
on the causes and effects of different variables. In the following sections, we attempt to
answer our three research questions.

6.2 What is the relationship between eTwinning
and professional development?

From the country overviews of Estonia, Poland and Spain, it can be seen that there is
a strong link between eTwinning and professional development in all three countries.
There are many similar features, one of which is the status of eTwinning as part of formal
professional development and career advancement programmes. We have seen
examples of recognition and accreditation of eTwinning activities where they are built-in
elements of formal professional development opportunities, e.g., participation in an
eTwinning project and resources produced within a project can be used to gain career
credits; eTwinning online training courses or workshops count for professional
development; some ambassador-type activities can be encouraged with monetary
incentives. It is notable, though, that out of twenty-eight countries for which we were
able to gather the information (Table 2), it is only in seven countries (including Estonia,
Poland and Spain) where eTwinning activities can be fully taken into account for formal
professional development. In nine countries, the situation was the opposite: there was
no link between eTwinning and formal professional development. In eleven countries,
some synergies were found. Thus, we can conclude that in 58% of the thirty-one
eTwinning, eTwinning can be used at least to some extent to support the goals of
professional development programmes (Figure 9).
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Figure 9. In 58% of the participating countries eTwinning supports the goals of professional
development programmes at least to some extent.

Moreover, the country overviews allow a clearer picture to be drawn of how eTwinning
interacts with both formal and informal professional development opportunities. In this
case, by formal professional development we mean that the needs and goals of
a national and/or local professional development programme strongly interact with
eTwinning. This results, for example, in an eTwinning online course that is offered to
teachers as part of the other general professional development offerings. By informal
professional development we mean that teacher’s involvement in an eTwinning project,
for example, is recognised to support the goals of a national and/or local professional
development programme, and thus participation in such a project can count towards
formal recognition, e.g., career credits or advancement in the teacher’s career.
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Information not available 13%

To some extent 35%

Not at all 29%

Yes 23%



Table 5. Synergies between eTwinning and professional development

Apart from formal recognition,  the value of informal recognition that teachers get from
being part of eTwinning is also noted. This informal recognition manifests itself in different
ways and is hard to measure. Most importantly, it seems that teachers participating in
eTwinning activities can gain positive status within their own work environment (e.g.,
school), and also outside (e.g., parents’ interest in their project). Informal recognition can
also be personal self-fulfilment, for example, the satisfaction of learning new skills and
perspectives through eTwinning. Moreover, informal recognition can also be translated
into behaviour in the work environment. For example, it can be very easy for a teacher
to participate in eTwinning because of a well-developed and active professional
development culture in the school. Lastly, it can be the collegial attitude of a school head
or a colleague in agreeing to arrange replacement teaching while the teacher participates
in eTwinning activities outside of the school. All the eTwinning stories, which were
gathered from NSS interviews as “typical” cases, also confirm this finding. These
synergies are summarised in Table 5.
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Formal recognition,
e.g., career credits,
fulfilment of
professional duty

Informal recognition
e.g., peer recognition,
intrinsic motivation

Formal professional
development

e.g., teachers who participate in
an eTwinning online course
provided by NSS get accredited
career points.

e.g., teachers’ participating in
formal professional development
programmes become voluntary
eTwinning “mentors”.

Informal professional
development

e.g., teachers who
participate in an eTwinning
project get accredited
career points.

e.g., peer recognition
among colleagues
resulting from a successful
eTwinning project.
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6.3 How does eTwinning influence and support 
professional development?

Using the TALIS definition of professional development as presented in the opening
section (TALIS, 2009: 49), it is indicated that eTwinning can develop “individual’s skills,
knowledge, expertise and other characteristics as a teacher”. Notably the overviews,
through the eTwinning stories and the survey findings, demonstrate that eTwinning is first
of all viewed as “fun” and enjoyable. This type of intrinsic motivational factor to
participate in eTwinning is important and interplays with other issues such as recognition
by other colleagues and absence of bureaucracy in the process of participating.

But eTwinning is also seen as something that allows up-skilling in areas such as the use
of ICT to support teaching, language learning, project management skills and other
areas of personal development that can also be recognised as key competences for
lifelong learning (Official Journal, 2006). Through interviews with the participating NSS, it
became clear that often teachers start an eTwinning project without thinking of it as
a professional development activity, but in the course of the project they realise that they
are gaining new skills and competences. Thus, we can summarise that for the moment
eTwinning is not a trigger for professional development, but an added value. The
challenge for the future is to find the means for eTwinning to become that trigger.

6.4 How can eTwinning contribute to professional 
development, and vice versa?

There are interesting possibilities for eTwinning to contribute to professional
development, and, vice versa, for professional development to contribute to eTwinning.
As shown in the TALIS study (Figure 1), teachers perceived a high or moderate impact
of different types of professional development that they had undertaken as teachers. In
general, the impact ranges from 74% (education conferences and seminars) to 89%
(individual and collaborative research). As shown in Section 2, eTwinning offers multiple
forms of professional development opportunities, from more formal offers such as
national online courses and seminars, professional development workshops and
Learning Events to more informal ones, such as project work and online eTwinning
Groups with like-minded teachers.

This report establishes that eTwinning has great potential to make a significant
contribution to teachers’ continuous professional development and lifelong learning at
the European level as well as national and local level. To support that vision, eTwinning
should be given recognition as the “professional development network” with plenty of
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opportunities for its members to participate in “informal dialogue to improve teaching”.
It is noteworthy that in TALIS (2009), both these activities rank high in teachers’
perceived impact upon their development as teachers: 80% and 87% respectively.

Moreover, the current research supports these types of informal practices: The kind of
professional development a teacher participates in is more important than the amount of
time invested. The net effects of days of professional development are small and only
significant in a few countries, whereas indicators of participation in networks and
mentoring (and in some countries also in workshops and/ or courses) have significant
and stronger net associations with teaching practices in a majority of countries” (TALIS,
2009: 117).

Thus, establishing and acknowledging eTwinning as a teachers’ professional
development network that gives opportunities for a variety of professional development
activities could enhance eTwinning’s status among the other professional development
activities on offer in all the participating countries. 

6.5 New directions for eTwinning monitoring
In this study, the focus has been on the interaction of eTwinning and professional
development in three eTwinning countries. The country overviews offer valuable insight
into the topic in these countries and it is interesting to speculate how these results might
be further investigated at the European level among the other twenty-eight countries
participating.

Having emphasised eTwinning as a professional development network for teachers, it
becomes interesting and important to gain deeper understanding of how such a network
can actually support and foster teachers’ development. Especially since the concept of
“eTwinning 2.0” was launched in October 2008, this shift in eTwinning has been
emphasised: in addition to focusing on projects, participation in the eTwinning
community and its various activities gained more importance. Not only were new social
networking features made available on the eTwinning portal, but eTwinning also emerged
to encompass a wide range of activities: work in groups, online meetings, workshops
and conferences, and professional development activities, as documented in eTwinning
2.0 - Building the community for schools in Europe (Crawley et al., 2010).

Therefore, in the future, the monitoring effort in eTwinning will focus more on actual user
behaviour when using the eTwinning Portal and its tools. We shall be investigating how
the eTwinning platform with its push towards social networking can actually support and
foster the concept of a teachers’ professional development network. Moreover, a set of
case studies, conducted by NSS in 2010 in a number of eTwinning countries, will
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complement the macro-level picture that emerges from the analysis of user behaviour
and its patterns.

The question about eTwinning and its position among general professional development
programmes offered by countries nonetheless still remains open. What is the driver, if
any, that makes a teacher undertake eTwinning, as opposed to any other professional
development opportunity? Is there any difference between the two? Or does the lack of
other professional development programmes make eTwinning more attractive and allow
for bridging the gap between the demand for professional development and the supply
that is available? Exploring these research questions in the future would also allow
a better meta-level picture of eTwinning and the possible future course(s) it can take.
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Appendix

Total: 7 8 5 17 1

Austria 1

Bulagaria 1 1

Croatia 1

Cyprus 1

Czech Republic 1

Denmark 1

Estonia 1 1 1

France 1 1

Germany 1 1

Greece 1

Hungary 1 1

Italy 1

Lithuania 1 1 1

Malta 1 1

Poland 1 1 1

Portugal 1 1

Romania 1

Slovakia 1 1

Slovenia 1 1

Spain 1 1 1

Sweden 1

UK 1

Table 6. Different ways to leverage eTwinning for professional development

eTwinning 
can be used

for formal
career 

development
as a teacher 

to gain better
salary/more
money as
a teacher

as part of
teachers’

mandatory
professional
development

as part 
of teachers’
voluntary 

professional 
development

other,
please
specify
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Overall index of development need 
(Maximum=100) ICT teaching skills

Countries Index (SE) % (SE)

Estonia 55 (0.49) 27.9 (0.91)

Poland 49 (0.50) 22.2 (0.90)

Spain 49 (0.44) 26.2 (1.08)

TALIS Average 53 (0.10) 24.7 (0.23)

Table 7. Percentage of lower secondary education teachers indicating a ‘high level of
need’ for professional development in the following areas and overall index of need (TALIS,
2009) (SE stands for Standard Error). 

Source: OECD, TALIS database. 
http://dx.doi.org/10.1787/607807256201
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